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IBSTSICT 

BehaTioral objectiTas and specific lasson material 
ara offered as axamplas of how students in tha intermediata and 
junior high school grades can be ancouragad to respond craatiTely and 
uniqualy t© symbolically structured nonverbal pattarns* The use of 
basic tools of visual literacy allow students to express non¥arbal 
abilities not recognized in varbal tasks, (li) 
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Creative Vie* Lit. 
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Any non*Tertal na^i^ation raqui^es a speoifio quality 
of careatiTity whioh differs frea what is required in the 
usual Tertal nawation* ffiraditiosally the olassrooa does 
not instraot studtots in the llteraoy required to Tiewp 
to respond with, or to evaluate a non-Terhal narration* 

Mainatr eased plaeeaent of learning disabled , h^d of 
hearings and most other atedents in the sase olaesroon 
enTlronnent plaoes a reaponsihility for the develo^ent 
of lessons using teo^M.q,ues whioh extend the perimeters 
of response for the visu^ly creatiTe non^verhsuL youngster. 
Instead of "turn-up nose" or "turn-off response" in such 
classes t student reaotion results in auoh unique oreattTity* 

The intent of this projeot is to offer students in 
the interaediate and Ju^or higb school ^ades, on any 
aohieveaent lerel, who oan deal better with the piotorial 
and syabolieal rather than the Terbal or the alphabetical, 
an opportunity to express their ideas successfully and so 
gain self-estew by sharing their strengths with. classmates* 

Working throu^ behaTlqral objectiTasp etudents re- 
spond creatlTely and uniquely to symbolically structured 
non^Terbal patterns* Students become inTolTed in experi- 
ences which require thea to respond creatively in a non- 
▼erbal Tlsual mMner* Concentration for these responses 
rests on student use of basic tools of Tiroal literacy 
to personally structoire pictorial and symbolic patterns 
(concepts I stories p ideas) which perait thea to express 
non-verbal abilities not fully reco^iEed in either 
verbal or alphabetic literacy. 
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Measurittg the aaomnt of ereativity generated or 
using a stipulated one absol-ute nacMne-scorable r«- 
spoase as being creatiTe la not the desired end prodm 
of this project* Inatead, brtiaTioral ohjectiTes have 
the following long range goalss 

1) focus student attention on the 
identlfleation of specifically 
patterned haBie non-Terhal 
iafoMationi eharacterizatioa, 
setting, props, sound effeots, 
action, feature hi^lights 

2) encourage student analysis of 
non-Terbal nawatires throu^ 
interpretation and translation 
of the basic Infoiaation 

3) require organizatiQn of basic 
inforBation by the student in 
tenns of passage of tiiae 

4) direct studMits to apply the 
following stepBi ideatifi cation, 
analyBia, orgaalzation, applioatloa, 
aad eTaluatlon in respoading to or 
in creating a aon-Terbal Tisual 
narratiTe 

5) elicit Btudent self-eTaluation 
aad sharing of non-Terbal Tisual 
narrations. 
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Using "Iil-fctle Eed Eidlng Hood« as illuet^ted by 
Hancy larle» instrttctors can dMonstra-fee a oreatiT© 
sjm"bolic re^esen-tatioa of a Stttdeata are 

guided through lessona wliich impl«Beat the aforementioned 
first two obJeetlTes. 

STEP 1 IDEHfiyiOAfflOH ^ Baaio iBfoMation 

lessona are struotered to focus attttstioa on t^f 
identlfieatlon of Bpecifically patteaaed basio info»BSation, 

OSABAOf mi ZAIIOH 
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The ■aterlal preBented foouBes the attention of 
the Btudent on those Items Identified as basic infonn- 
atlon, whi^ in -turn may lead to creatiTe Tiewing and 
a response resultlag in a ooaprehension and interpre- 
tation of a syaholically presented Goneept, story, or 
idea. 

VBaAL IHSgBUCTIQH Vm HOy-TlEBA Ii KESPONSE 
iBplementing these lessons are fire steps reiinirlng 
studeatB to identify, organize, analyse , respond to and 
eTaluate non-Terbal syBhols as well as al^ahetic ones 
in order to reeogttiae the full range of 'tteir literacy. 
An original Terhal-Tisnal study guide contains the fol- 
lowing perforfflance ohjeetiTesi 

^Given the Bymbol story "little Eed aiding Hood," 

students can determine the way the anthor depictB 
(s^boliges) setting or stage props, 
BireetionBt Write the naffle of t|ie stage prop imder 
the sy«bols belowi ' 





b. 
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^&iTan tha aymliol story "little Red Eiding Hood^" 



stmdents oua detenlne how the author daplQts sound 
e£faGts# 




6 lT#m tha oh^aotarat students can aatoh its ap- 
pro^lata ayaibol* 

Mraotionss VwLtB ^a ajBhol latter next to 
eharaataif listing, 

littla Bad Biding Hood 



2^ 



Grandaathar 



3* Wolf 





^ ^^^^^ 




Idamtifioation of hasio infonation in mitih ^aas as 
notad paraitE studaats to axplora and intarpifat infoTOation 
prasttitad in a slnilar maxmar in athar Tisual madia# 
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In b^aTioral teras the Tergal directions are stated thus. 

U slag piotorial materials (coaica, edTertiseaenta, 
dlagraas^ art irorks, settings), the s^dent obm e%» 
plore thea to find examples of s^holioally pre-- 
sented settings p aotlonsp sound effaots, and feature 
M^li^ts* 



STEP 2 AHAIiTSIS 

lessons struotmred to foous attention on analysis 
of the non*Terbal aspeots of oharmoterisationp feature 
.^t, setting (props) and aation, 
Behavl ©rally stated i 

^GiTen the s^hol story "little Red Siding Hood," 
students oan deteralne the way the author hl^llghts 
faoial expressions of eharaoters* 

Directions I Which facial pMt of little Red Riding 
Hood la the author emphasizing? ' 



a.4 





Qlren the synbol atory "Iilttle Eed Eiding Hood," 
Stadents eaa detesalBe tbe way the anthor mses the 
synbols to show actions* 

^Dlreetloaai Write the aetloB each of these symbols 
shows • 
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Creative 7ia, lit* 

.Students can translate pictorial aynbols of the 
fable "The Pox and She Grapes^' as illustrated by 
Eosen, in verbal t©OTs, 

Directionsi Write in captions to th# visual atory 
"The Jox and The Grapes." 




Students were also required to translate the pictorial 
synbols of other fairytales such as "Goldilecka ,n Cinderella 
etc. in verbal tenis by iwiting in captions. 
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m: : ■ . . . . ^ au ■ . ; ■ . 

STBP 3 OR&AinZATIOI? ' 

i^MSQns fitTttotu^td to focua attaation on the org^- 
isation of ^aslo Inf o^^tloa ia t#ms of the passage of 
tlm## / 

As stadtats pM398tfad theiir synbolio aarrativas^ they 
fait the a#td to indioat© appropriate Tisual assents ^ .s 
time daslgaatioas aad setting ohaagaa h^ ■ 
teohniqaeSp time slpaala^ and chaagea in ohweaotari'iatioa 
aad settiag* 

Dtvalopaeat of the. Tisa^ ladiGations of time oonaa 
thromgh aa aotlTlty la whloh ttieobjeottT© raadss: 

SiTaa writtea diraotloaay the stedent oan ohaage 
seeaes Ineladlag the passage of hours , s#asoas, years, 
sattlags or propst AotlTlties laoladed werai 
— Draw a soeae that, ladloates that moroing la the be* 
glMlag of the story^ 
^aage the soeaa to eTeaing» 
Ihe following shows the passage of tlme-^-- 



Serelop your own ooneept of the passage of time throu^ 
seasonal ohange or aglng« 

Ohange the soene using a new sett lag oompletely* la- 
olude differeat oUmate, weather^ olothiag desl^atloas, 
sites 9 eto« 

Inoorporate passage of time In the fahle "Ihe Fox Mid 
The &TOpeSp»* Illustrated hy Eosen, through tiile syabols 
plaoed in the setting* 

^e transparanay Tersloa of the aoa^verbal soleaoe 
Gonoept "The life Gyole of the Moth^ illustrated by Rosea, 
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Great It© Vis ♦ Mt^ 

BTTBMem& in rasdom ox'dsrt allowed the etudeat to daTelop 
the oonoapt of time passage sequentially hy using ohanga - 
of setting and ohange of nain ohu^aotex to 03^gani^e the 
storj« Stmients were made aware of the interplay between 
sain oharaotert se<|uenae and setting in the story as they 
analysed ejEaaples of piatorlally presented feature hl^-^ 
lights and aotion# She following objeotiTe relates to 
this steps 

OiTen the ruidom arrugoient of the non-Terbal 
truisparenoy Teriion of the soiehoe oonoept ^She Mfe ^ 
Oyole of the Moth p** stndents oan orguise i 
of time and trwslate the non-7erb^ piotnres into 
Terbal f03m by* 

a# Entitling each frane and arranging thra in 
and/or seqLuential order# 

b. Making a cassette to aoooapany the wordless 
stery# 

BTET 4 EESrOIfSE 

Iiessons atenotmred to foous attention on a oreatiTe^ 
prooess eliolting a mnittie and personal response utlllElng 
the tools of Tisnal litermoy in speolfio aspeots oonoen- 
trating on showing oharaoter, setting ^ stage .props, . ^ 
featmre hl^ll^tf aotion» and tin e sl^als# \She f ol« 
lowing are Instmotions behaTi orally stated! 

Using the tools of ▼lt»al literaoy, the student QSMt 
1, oreate one unique or nmsual way of showing 

stag© props: or ^settingi 
2# oreate one uiique or unu^^ way of ah|9^ng 

sound effeat@« 
3m mphasise a speoifio feature of a symbol 

eharaoter for a partiralar pt^pose* 
4« draw one unusu^ or unique aethod of showing 
aation ttora^ STsbolsi 
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5. draw one unusual or unique time signal or change 

of scene clue* 
In oorrelBtinf with the seTeath ^ade social studies 
. concept of the life cycle of a culture (Rites of Passage) 
the following Tisual representation of the paaaage of 
time was presented. In hehaTioral terns students were 
directed: 

_Gifen the cultural uniTersal which deals with Rites " 



of Passage (Life Cycle of a Culture), the student can 
organize the passage of time in a non-verbal presentation. 

When symbolizing scientific concepts, students were 
encouraged to indicate passage of time as the)/fraaed and 
orgMiized their narratives , Ihe following behavi orally 
stated objective was fiwong the choices, 

Ihe student can sequentially develop the concept 
of a metamorphosis of an insect or amphibian 
throng the symbolic or pictorial presentation 
of characterCs) changes, time signals, feature 
hi^li^ts, action euid change. 

In conclusion, the students selected the narrations 
or concepts of their choice and presented their non- 
verbal representationB, Behavlorally stated, the as- 
sisoment read; 

Using a fairytale, fable, and/or social studies 
and/or scientific concept with a media of his own choice, 
the student can present it in a wordless non-verbal 
version, 

a. Use less than 15 frames 

b. Use any media form you wishs-slides, trans^4 
parencies, fllm-Btrips, cartoohs, and/or 
pic-tere book, etc,— include syabols (shadow 
Images, outlines, geometrical shapes or 
o-^her ^aphics) for main characters, for 

"setting, for feature hi^li^ts, and for time 
sisals. 
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A Smsm STMBOIiIG BBSPONSE IH SOIEKgi 

I A soimtifio^lj oriented stud sat triuap^^ the^ 
QOnoept of the Beho Into symTiolie fon* Thim was ao^ 
oepted his 8elenoe tea.oher Instead of m oomposltlon 
and aoknowl edged jriLV^ honors* 



Wall 
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CreatiT© V.l«» iit. 

SISS 5 EYAIiUAglOH 

Students ware involTed la comaunicatiag with, their 
peers uaiag a- literacy Jieretof ore uatapped, ariteria 
were conataatly developed by^^^the Btudeats and peer- 
judged | work was shared with and outBtanding- results 
were reco^iged hy the elasa. New standards were set 
for Tisual literacy and new respact was earned for- 
creativity in the non-verbal mode. Certain studeata 
feasted on the first fruits of aoadwiic Baccess, Coa- 
tinuoxis throu^ottt the uait were the following ob- 
jectives for th^ j^rpoae of evaluation, 

Behavl orally stateds 
^ ^Given original responses orf" others , stud eats can i 

1, evaluate the aoeurac^y of the aon"Ve5rb^ repre- 
sentatlbns by writing captions and/or makiag a cassette 
for each frasie la order to. ret ell the narration verbally, 

2« develop criteria to judge the non-verbal preflen- 
tatioa, 

3, divide into groups according to the type of 
narra ti on or coacept th.ey ar e : evaluattag aad select the 
best exaaple in each ^oup to share with the class, 

mkT BHP^INGE DID II M^l? 

Invelviag studoatsia non-verbal experieacesaee- 

essary for thai to recogaiae aad to use their full range 
of literacy produces results la aoa-aeasurable self- 
geaerated creativity aad in no one absolute aachlne- , • 
Bcorable response as being creative. Instead, oh jecttvea, ■ 
brtiavioral/perforBimee, allow for translatiug the verbal 
aad alphabetic Into the pictorial withia the schcel ea- 
vlronnent without stlfliag the inaglaatioa, Ooacentratlng 
on ^e use of the .prOTlottsly defined basic tools of 
visual literacy to straeture coBoepts, stories, aad IdeaB 
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allows for unique expresaion utilising non-T@rDaX 
aMlitles, 

Piotorlftlly aad fl^^olioally narrating. Btudeata . 
coP^^aloat* with their peers. Many with learnlag 
^oble«» aoaaunlcate with clarity and originality throu^ 
this TlBual non-Terhal node and gain new-found statue as 
well BB aeadBBle aucGess aaong both their peers aud their 
instruetorB, 

Drab, Terbal, nonesyllabie responses change into 
TlTld. artistic, creations, deaonstratlng talents throng 
Tisuayiiteracy not used in. the Terbal and the alphabetic 
coiBiunlcation of the traditional classroom. Surely rlsual 
literacy met be Included and inpl^iented to sTalnate the 
fall range of any student's literacy. 



I 



Creative Vis, Lit* 
1^ 



mm 



1. larle, nm&ft illustrator, "Iilttle Red Eiding Hood,»» 
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